


The following content was developed by members of the McMaster Model United Nations 
conference planning team for the sole purpose of framing delegate discussions and debate at the 
conference and does not represent any official position of the University or anyone engaged in 

preparing the materials. Delegates should use this information to guide their research and 
preparation for the conference but should not assume that it represents a complete analysis of the 

issues under discussion. The materials should not be reproduced, circulated or distributed for 
any purpose other than as may be required in order to prepare for the conference.
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Dear delegates,

We are pleased to introduce ourselves as the UNPFII Chairs for MACMUN 2019! UNPFII is a high-level 

advisory body to the Economic and Social Council that was established to deal with indigenous issues. 

While the Permanent Forum provides expert advice and recommendations on a wide range of issues related 

to economic and social development, culture, the environment, education, health and human rights, we 

have carefully selected two topics the committee will debate this year: Indigenous Rights to Land and Self-
Determination and the Status of Indigenous Education. 

 

We are beyond excited to meet and get to know all our delegates. In the meantime, here is a little bit about us!

 

Sammie Dhillon is a third year Life Science student who has a strong interest in politics. This is not only 
her first time chairing, but also first Model United Nations experience. Sammie has been fortunate to learn 
about Indigenous peoples by working on a research project conducted by a professor in the Political Science 

Department, here at McMaster. She looks forward to meeting delegates and hearing the unique proposals and 

perspectives everyone brings to address topics relevant to UNPFII. Sammie hopes to make this an enjoyable 

experience where delegates get the opportunity to enhance a variety of skills and become more aware global 

citizens. 

 
Emily Ranta is a second year Integrated Business & Humanities student originally from Sudbury, Ontario. Her 

experience started with Model Parliament in high school, which encouraged her to join McMaster Model United 

Nations in first year and attend both internal and external competitions. This is her first year as a chair and editor 
with MACMUN. She hopes the delegates of UNPFII, experienced or new to Model UN, will learn something 

new and come out of the conference with the ability to confidently discuss today’s complex global problems - 
and, of course, have fun! 

Please do not hesitate to contact us at any time! We look forward to meeting each and every one of you, and we 

can’t wait to see the debate start!

Best Regards,
Sammie and Emily

unpfii@macmun.org



Committee Overview 

Mandate and Function of the Committee
 
Indigenous involvement on the international stage began when Cayuga Chief Deskaheh travelled 
to the League of Nations in Geneva in 1923 to talk about the rights of his people to live freely, 
practice their own religion, and follow their own laws. However, League members shut the door 
in his face, in what Chief Deskaheh described as “cruel indifference”.   1

In 1945, following the trauma of World War II, the United Nations (UN) was created to promote 
international cooperation while striving for world peace and security. It replaced the prior League 
of Nations, an organization that failed to act adequately and prevent the Second World War. 
Predicated upon proposals outlined by representatives of China, the Soviet Union, United 
Kingdom and United States, the UN has since expanded its scope greatly in the last few 
decades.   2

Beginning in the early 1980s, the UN became increasingly involved with Indigenous issues at the 
international level.  Throughout history, Indigenous peoples have fought for the recognition of 3

their rights. However, they remain one of the most disadvantaged and vulnerable groups of 
people in the world today, spurring the development of special measures to ensure the 
safeguarding of their rights.  

In 1982, the Economic and Social Council (ECOSOC) established the Working Group on 
Indigenous Populations (WGIP) with the goal of developing a set of standards protecting 
Indigenous peoples’ rights. The WGIP was established as a result of a study by José R. Martinez-
Cobo that concluded that Indigenous peoples have distinctive rights to self-determination.   4

Furthermore, on December 18, 1990, the UN General Assembly—in hopes of strengthening 
international cooperation in areas such as human rights, development, and education—
proclaimed 1993 as the International Year of the World’s Indigenous peoples. Subsequently, in 

 Toensing, Gale Courey. “Declaration adoption marks the end of the first step.”21 Sept. 2007, indianlaw.org/sites/default/files/1

resources/ICT_Declaration_marks_end_of_first_step_9-21-07.pdf.

 “History of the United Nations”. United Nations, United Nations, www.un.org/en/sections/history/history-united-nations/.2

 “Historical Overview For Indigenous Peoples”. United Nations, UNDESA Division For Inclusive Social Development 3

Indigenous Peoples, 2007, https://www.un.org/development/desa/indigenouspeoples/declaration-on-the-rights-of-  
indigenous-peoples.html 

 “History of the United Nations.” United Nations, www.un.org/en/sections/history/history-united-nations/.4
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1993, the Vienna Declaration and Programme of Action of the World Conference on Human 
Rights was adopted.   5

The Vienna Declaration affirmed the rights and wellbeing of Indigenous peoples by calling for a 
High Commissioner for Human Rights.  It also called for “an international decade of the world’s 6

Indigenous people, to begin from January 1994,” and recommended that “in the framework of 
such a decade, the establishment of a permanent forum for Indigenous people in the United 
Nations system should be considered.”  7

On December 21, 1993, the General Assembly followed these recommendations; they 
commenced the international decade on December 10, 1994, and considered establishing a 
permanent forum.  This eventually led to the creation of the UN Permanent Forum on Indigenous 8

Issues (UNPFII) on July 28, 2000, by a resolution from ECOSOC.  The UNPFII was created to 9

provide an advisory body to ECOSOC regarding Indigenous issues that pertain to development, 
culture, environment, education, health and human rights. 

The UNPFII seeks to serve three key functions:  10

1. Provide expert advice and recommendations on Indigenous issues to the ECOSOC Council, 
as well as to other programmes, funds, and agencies of the United Nations through the 
Council. 

2. Raise Awareness and promote the integration and coordination of activities relating to 
Indigenous issues within the UN system. 

3. Prepare and disseminate information on Indigenous issues. 

The UN Permanent Forum is composed of 16 independent experts, half of which are nominated 
by governments while the other half are nominated directly by Indigenous organizations. 
Geographic diversity is a prominent aspect of the UNPFII membership structure: these 
nominations draw from the five regional groupings (Africa, Asia, Eastern Europe, Latin America 
and the Caribbean, and Western Europe), as well as the seven socio-cultural regions (Africa; 

  The General Assembly. “International Year of the World's Indigenous People,” 1993. United Nations, 14 Dec. 1992, 5

www.un.org/documents/ga/res/47/a47r075.htm.

 OHCHR | Vienna Declaration and Programme of Action, www.ohchr.org/en/professionalinterest/pages/vienna.aspx.6

 The General Assembly. “International Year of the World's Indigenous People, 1993.” United Nations, 14 Dec. 1993, 7

www.un.org/documents/ga/res/47/a47r075.htm

 The General Assembly. “International Year of the World's Indigenous People”. 1993.8

“Permanent Forum.”UN Division for Social Policy and Development Indigenous Peoples, https://www.un.org/development/9

desa/indigenouspeoples/unpfii- sessions-2.html.

”United Nations for Indigenous Peoples.” UNDESA Division for Inclusive Social Development, https://www.un.org/10

development/desa/indigenouspeoples/unpfii-sessions-2.html 
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Asia; Central and South America and the Caribbean; the Arctic; Eastern Europe, Russian 
Federation, Central Asia and Transcaucasia; North America; and the Pacific), respectively.   11

These classifications serve to capture the wide range of Indigenous peoples’ representation at the 
Permanent Forum in order to ensure diversity and geographical distribution. Successful 
membership requires ECOSOC election for the five regional groupings (government nominees) 
or direct appointment by the ECOSOC president for the seven socio-cultural regions (Indigenous 
organization nominees). Moreover, it should be noted that as outlined in the UN Charter, the 
invited experts should be selected according to the principles of transparency and equal 
opportunity for all Indigenous peoples. Following the selection of 16 members, each can serve 
on the Permanent Forum for one term of three years and may be re-elected or re-appointed for 
another consecutive term.   12

  
A unique element of the Permanent Forum is the inclusion of Indigenous Caucuses as a key 
feature: these emphasize collaboration, and therefore consolidate advocacy, across various 
organizations, groups and geographical regions. Indigenous Caucuses allow all Indigenous 
delegates an opportunity for confidential discussion without other UNPFII delegates. During 
these meetings, participants can discuss goals, approaches, and programmes so that they can 
synthesize and present collective statements during the Permanent Forum’s annual session for 
consideration by its full membership.   13

Later, the United Nations Declaration on the Rights of Indigenous peoples (UNDRIP) was 
adopted by the General Assembly on September 13, 2007. UNDRIP is composed of 24 
preambular paragraphs and 46 articles that set the minimum standard for treatment of Indigenous 
peoples. It was initially adopted by the entire Assembly, with four countries opposed: Canada, 
the United States, New Zealand, and Australia. 144 that voted in favour of adoption had no 
distinct Indigenous population of their own, while the 11 abstentions and four objectors had 
significant Indigenous populations. However, by 2010, these four countries reversed their 
positions and supported the Declaration.  14

Recent Activity (2016-2018)

In May 2016, the UNPFII met for its 15th session to discuss conflict, peace, and resolution, 
which included meetings on the preservation and revitalization of Indigenous languages.  

 “Permanent Forum on Indigenous Issues.” United Nation Permanent Forum on Indigenous Issues - DOCIP, www.docip.org/en/11

Indigenous-Peoples-at-the-un/permanent-forum/. 

 “Permanent Forum on Indigenous Issues.” United Nation Permanent Forum on Indigenous Issues12

  Carmen, Andrea. “Fact Sheet on the UN Permanent Forum on Indigenous Issues.” Docip, 2018, www.docip.org/fileadmin/13

documents/Docip/Fiches_pratiques/Fiches_UNPFII/EN/final_PFII_fact_sheet_EN_2018_2.pdf. 

 United Nations Permanent Forum for Indigenous Issues, Handbook for Participants (New York: United Nations, 2007), 14

www.un-documents.net/unpfii-participants-handbook.pdf. 
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In April 2017, the UNPFII met for a month to discuss the ten-year anniversary of implementing 
UNDRIP. The discussion was centred around how to better implement UNDRIP and what 
measures ought to be taken to do so.  

Finally, in April 2018, the 17th session was held, with its key focus on Indigenous land rights. 
Discussions were held on this topic concerning relevant international standards, the challenges 
faced by Indigenous peoples in exercising collective land rights, current achievements, and more. 

Simulation Style/Composition of Committee

The UNPFII will be composed of two designated Chairs who will moderate the debate and 
ensure it adheres to the appropriate Model UN rules and procedures. The Chairs will be 
responsible for opening and closing the debate, setting the agenda, managing the list of speakers, 
and facilitating the discussion. Furthermore, they will give the final rule on disputed points, and 
state when the delegates must vote on motions. The Chairs will also decide when to introduce the 
draft resolutions for debate.  

The UNPFII will consist of 28 delegates, 23 representing Member States and 5 representing non-
state actors who are stakeholders in the issues discussed. Each member state and non-state actor 
will have one vote. Matters are decided by simple majority. All delegates are expected to 
adequately research the two committee topics, submit a position paper, and be prepared for 
discourse regarding their country or organization’s stances on both issues. 

A page will be present during the meeting to pass notes between delegates and to the Chairs, if 
necessary. Pages will be screening notes to ensure appropriate content, and the Chairs retain the 
right to read notes. 
  
Forming Resolutions

Resolutions represent the consolidated opinions of the United Nations body and act as proposed 
comprehensive solutions to the issues at hand. They are a final result of the discussions and 
negotiations regarding the topics, and detail recommended courses of action. These papers are 
composed of perambulatory clauses (reasons for addressing this issue) and operative clauses 
(solutions to the issue). A resolution is first considered a draft resolution prior to being voted on 
by the committee. 

During the course of debate, delegates may work individually or collaborate with others to write 
a draft resolution. At the end of the debate, many draft resolutions can be submitted to the Chairs, 
and the Chairs will proceed to read all the draft resolutions until the delegates vote and pick the 
final resolution(s). The delegates writing the resolution are deemed the “sponsors” and states that 
support seeing the resolution presented are signed on as “signatories.” Signatories are simply 
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members who want to bring the resolution to debate; they do not have to necessarily support the 
resolution. 

The UNPFII Committee requires 6 signatories and 1-3 sponsors on a resolution. The draft 
resolutions are open to amendments suggested by other delegates. In the UNPFII, the resolutions 
are called “recommendations,” which will then then be taken to ECOSOC, which will debate to 
pass the recommendations as resolutions. 

For detailed instructions on how to write resolutions, including a list of preambulatory and 
operative phrases, and a sample resolution, please refer to our How to MUN guide on our 
website. 

Instructions for Writing Position Papers
 
The position paper is a detailed essay of your country’s policies and position on the topics that 
are going to be discussed in the committee. This will help you to organize your thoughts and 
successfully engage with the committee. You are required to submit a paper to be eligible for any 
conference award, and the writer of the best position paper in each committee will be given the 
Book Award.  

A strong MACMUN position paper should include the following: 
1. Discussion of the topic in general. 
2. How your country is affected by the issues. 
3. Your country’s policies with respect to the issues. 
4. Quotations from your country’s leaders about the topics. 
5. Actions that your country has taken with regard to the issues. 
6. What your country believes should be done to address the issues. 
7. What your country would like to accomplish in the committee’s resolution. 
8. A description of your relationship with other countries as it relates to the issues at hand. 
Include your name, assigned country, and committee.  Please do not include illustrations, 
diagrams, decorations, national symbols, watermarks, or page borders. 

Length: 1 page per topic. 
Format: Times New Roman, size 12, single-spaced. 
Citation style: Your choice (please include a reference page; not counted in page limit).  
Due date: Sunday, February 3, at 11:59 pm to unpfii@macmun.org 

For detailed instructions on how to write a position paper, including a template and sample paper, 
please refer to our How To MUN guide on our website.  

Where to Start Your Research 
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https://www.iwgia.org/en/resources/yearbook is an introductory overview of the issues that 
Indigenous peoples face around the world, and the entire website is an excellent resource for 
those who are new to the topic; 

https://www.un.org/esa/socdev/unpfii/documents/DRIPS_en.pdf is the United Nations 
Declaration on the Rights of Indigenous Peoples, one of the UN frameworks regarding 
Indigenous issues; 

https://www.survivalinternational.org/law is a summary of  International Labour Organization 
Convention 169 (ILO-169), “Indigenous and Tribal Peoples Convention;” 

https://www.ilo.org/dyn/normlex/en/f?p=NORMLEXPUB:
12100:0::NO::P12100_ILO_CODE:C169 is the full text of ILO-169; 

https://www.ilo.org/global/topics/Indigenous-tribal/publications/lang--en/index.htm are region-
specific reports on the state of Indigenous issues. These are compact yet provide an excellent 
starting point for additional research. 

Research databases can be accessed through the McMaster library website (library.mcmaster.ca), 
and contain a wide variety of academic literature. For external delegates, refer to your home 
institution’s library webpage. 

Recommended databases for Indigenous issues include: 
• Scholar’s Portal, EBSCOhost, and Google Scholar 
• Bibliography of Native North Americans 
• Frontier Life: Borderlands, Settlements & Historical Encounters 
• Indigenous peoples: North America 
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Topic #1: Indigenous Rights to Land and 
Self-Determination  

Introduction15

Land is essential to many Indigenous cultures around the world for cultural, economic, security, 
and religious reasons, but Indigenous communities continue to face numerous barriers to self-
determination  on  their  own  land.  Historically,  outsiders  often  simply  took  their  land  for 
exploitation and losing control of land meant losing one’s identity, economic security, cultural 
practices and way of life, and dignity. Resistance was often met with violence.

Today,  differing  legal  standards  and  the  fact  that  traditional  Indigenous  territories  are  now 
occupied  by  colonial  settlers  and  their  descendents  provides  further  challenges.  As  a  result, 
Indigenous communities often face a disproportionate amount of poverty, conflict, and pollution
—for  example,  some  Indigenous  communities  (and  often  only  Indigenous  communities)  in 
Canada, a highly developed country, continue to lack access to safe drinking water.  In other 
cases,  Indigenous land is exploited or developed with minimal or inadequate consultation or 
agreement from Indigenous peoples. 

The right to self-determination is a fundamental aspect of international law, defined as the right 
to  “freely  determine  [one’s]  political  status  and  freely  pursue  [one’s]  economic,  social,  and 
cultural development.”  For Indigenous peoples, this usually does not mean secession. 16

However, the right of self-determination has historically been ignored as Indigenous land has 
been colonized. Since the physical land provides all the necessities of life, from food and shelter 
to economic growth and culture, the lack of land holds Indigenous communities in poverty and 
extends colonial-era oppression into the present day. In 2018, the UNPFII discussed Indigenous 
peoples’ collective rights to land, territory, and resources; the future of this issue is yet to be 
determined.

History and Background

 "Quotes on Human Rights." United Nations Population Fund. Accessed January 04, 2018. http://www.unfpa.org/resources/15

quotes-human-rights.

 “Aboriginal Land Rights.” ANZAC, australia-explained.com.au/history/aboriginal-land-rights/.16
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“There must also be, after centuries of struggle, room for justice for Indigenous 
peoples. That is all we ask. And we will settle for nothing less.” - Arthur Manuel, 

Indigenous author



When the British colonized Australia beginning in 1770, it was done under the Roman legal 
system, who themselves had been colonizers. It was simply seen as a “law of nature” that land 
occupied by Indigenous tribes was not a recognizable state and thus open to colonization, with 
complete disregard to the self-determination of the people who had lived there for thousands of 
years.  This principle held true in many instances as European powers colonized different places 17

across the globe starting in the late 15th century.

Prior to colonization, Indigenous peoples had inhabited parts of the globe without interference 
for millennia. Consequently, colonization caused widespread destruction across the world as 
colonizers used the land for resource extraction, thus negatively impacting Indigenous peoples’ 
use of the land for hunting, trapping, fishing—often traditional and sacred ways of life.

It is essential to note that colonialism is not limited to European powers. From 1910-1945, Japan 
had formally annexed Korea. While legally Koreans had equal status with Japanese citizens, 
colonial policy introduced by Japanese rulers undermined this. From the late 1930s to 1945, the 
Japanese government introduced a policy of assimilation that especially impacted the culture of 
Indigenous groups in Korea, who were forced to give up their language and adopt Japanese 
names. 

In the past few decades, however, the occurrence of two major international achievements—the 
International Labour Organization (ILO) C-169 and the United Nations Declaration on the 
Rights of Indigenous peoples (UNDRIP)—provides a potential path to rectifying the situation 
that many Indigenous communities are in. 

In 1989, the ILO held its 169th convention, the “Indigenous and Tribal Peoples Convention,” 
also known as ILO C-169 (it revised and replaced the 1957 ILO C-107 of the same topic).  18

Preceding the UNDRIP, ILO C-169 is a legally binding convention concerning the rights of 
Indigenous peoples. Part II of the Convention is on the topic of land; notably, Article 14 states 
that “the rights of ownership and possession of the Peoples concerned over the lands which they 
traditionally occupy shall be recognised,” and Article 15 states that “the rights of the Peoples 
concerned to the natural resources pertaining to their lands shall be specially safeguarded.”

The Convention has successfully maintained land rights in a number of countries. In particular, 
Indigenous groups in Chile have made use of ILO C-169 in a number of cases regarding water 
rights and threats from the logging industry. However, it is essential to note that the effectiveness 
of such conventions heavily relies on the number of ratifications. ILO C-169 has been ratified by 
21 countries, primarily in Central and South America, with a few countries in Europe and Africa. 
However, many countries with high Indigenous populations, including Canada, United States, 
Australia, and New Zealand, did not ratify the convention, which means that its enforcement is 
geographically limited.

 “Aboriginal Land Rights.” ANZAC, australia-explained.com.au/history/aboriginal-land-rights/.17

 Errico, Stefania. The Rights of Indigenous peoples in Asia. International Labour Organization, 01 Mar. 2017, https://18

www.ilo.org/wcmsp5/groups/public/---dgreports/---gender/documents/publication/wcms_545487.pdf
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Figure 1: Ratification of the International Labour Organization Convention 1969

In 2007, the UNDRIP was adopted by the UN General Assembly. Unlike ILO C-169, it is not a 
binding instrument under international law, but instead represents “dynamic development of 
international legal norms and the commitment of the UN's member states to move in certain 
directions."19

Seen as a hallmark of progress for Indigenous rights, the UNDRIP has four articles relating 
directly to Indigenous land rights. Article 3 recognizes Indigenous’ peoples right to self-
determination to “freely determine their political status and freely pursue their economic, social 
and cultural development.”  Furthermore, Article 4 protects the right to “autonomy or self-20

government in matters relating to their internal and local affairs,” and Article 5 affirms the right 
to “maintain and strengthen their distinct political, legal, economic, social and cultural 
institutions.”  Finally, Article 26 maintains that “Indigenous peoples have the right to the lands, 21

territories and resources which they have traditionally owned, occupied or otherwise used or 
acquired.”22

Despite not being legally binding like ILO C-169, the UNDRIP has a significantly wider 
ratification and as such is also hailed as a significant commitment to Indigenous rights. The 
UNDRIP was ratified with 144 states in favour, 11 abstentions, and 4 states against. The 4 states 
against—Canada, United States, Australia, and New Zealand—were also against ILO C-169. In 
particular, the member states of Australia and New Zealand specifically cited concerns about the 

 Gunn, Brenda. “Understanding and Implementing the UN Declaration on the Rights of Indigenous Peoples,” Indigenous Bar 19

Association and University of Manitoba Faculty of Law, 2011, http://www.indigenousbar.ca/pdf/undrip_handbook.pdf 

  Hanson, Erin. “UN Declaration on the Rights of Indigenous peoples.” Indigenous Foundations, University of British 20

Columbia, 2009, Indigenousfoundations.arts.ubc.ca/un_declaration_on_the_rights_of_Indigenous_Peoples/. 

 Hanson, Erin. “UN Declaration on the Rights of Indigenous peoples.”21

 Hanson, Erin. “UN Declaration on the Rights of Indigenous peoples.”22
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articles concerning self-determination and Indigenous land rights. All have since reversed their 
vote on UNDRIP, Canada officially and the others unofficially. 

Case Study: Hong Kong
Hong Kong, today a Special Administrative Region of the People’s Republic of China, has seen 
several waves of colonialism that all impacted its indigenous peoples’ right to land and self-
determination. The region was originally occupied by the Tanka, Hakka and more; in fact, “Hong 
Kong” is derived from the Tanka phrase “fragrant harbour.” When the British seized the land 
from Qing China, the region’s Indigenous peoples saw sovereignty over their land transfer from 
one imperial power to another. Hong Kong’s social landscape was greatly altered by British 
colonialism, as well as a massive influx of Cantonese refugees during the Chinese Civil War. 
Ironically, discriminatory laws preventing interracial marriage ended up preventing many 
Indigenous communities from assimilating with the Cantonese population.  23

In 1984, British decolonization policies led to an agreement to return Hong Kong to China; 
however, this led to a massive exodus of Hong Kongers to Australia and Canada—many were 
not consulted on Hong Kong’s return and were keen to avoid Communist rule. The agreement 
did, however, include land rights for Hong Kong’s Indigenous peoples, but it notably lacked 
rights for the Indigenous people who lived on the water. Nonetheless, the agreement expires in 
2047, and until then, Hongkongers have yet to exercise their right to self-determination: pro-
independence parties have been banned, and complaints of Beijing recolonizing Hong Kong 
have yielded little results.24

Current Situation

Many challenges are being faced today. First, for international resolutions to work as intended, 
they must be translated into local policies that directly help Indigenous peoples. In their latest 
session, the UNPFII discussed this issue and highlighted the fact that international resolutions are 
slow to translate into local policies, yet this step is crucial if Indigenous communities are to see 
tangible results from frameworks such as ILO C-169 and the UNDRIP. 

Furthermore, Indigenous peoples often face violence from outside groups when exercising their 
right to self-determination, primarily by governments and businesses who want to settle their 
land or exploit its resources. If there are no legal protections, non-Indigenous actors can simply 
occupy and exploit Indigenous land without facing any consequences, a practice known as “land 
grabbing.”  25

 Gopalan, Divya. “Hong Kong’s Disappearing Indigenous Culture.” Al Jazeera, 15 Oct 2017, https://www.aljazeera.com/blogs/23

asia/2017/10/hong-kong-disappearing-indigenous-culture-171015084322253.html

 Carroll, John. “Who gained the most from Hong Kong’s colonial era: Britain, China, or the City?” South China Morning Post, 24

13 Jan 2018, https://www.scmp.com/week-asia/geopolitics/article/2128066/who-gained-most-hong-kongs-colonial-era-britain-
china-or-city

 “Land Rights.” IWGIA, International Work Group for Indigenous Affairs, www.iwgia.org/en/focus/land-rights.25
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The existing marginalization of Indigenous communities reduces their ability to influence land 
use decision-making. Many Indigenous populations have little to no representation in their 
respective governments, who make decisions regarding their land without any input or 
consideration from Indigenous groups. An exception to this is New Zealand, where the Maōri, 
who comprise 15% of the country’s population, have had designated seats in the New Zealand 
Parliament since 1868.26

It is critical to understand that Indigenous self-determination and land rights are still being 
infringed upon. Corporate interests heavily impact Indigenous self-determination and land rights, 
yet they often do not bear the consequences for doing so. Many significant violations of 
Indigenous peoples’ land rights occur through a collaborative legal arrangement between a 
government and a corporation in order to exploit natural resources such as water, lumber, and oil. 
In 1955, for example, the Colombian government granted a subsidiary of the United States-based 
Occidental Petroleum an oil exploration licence over portions of ancestral lands that the 
Indigenous U’wa people have inhabited for thousands of years.  At the centre of U’wa culture is 27

the belief that oil, or “ruiria,” is the blood of Mother Earth.  Despite well-publicized protests, 28

the Colombian government issued the licence and Occidental was permitted to drill within 
traditional lands.  29

Recently, many environmentalists have been including Indigenous land rights in the fight against 
climate change. One example is the expansion of Kinder Morgan’s Trans-Mountain pipeline 
from Alberta to British Columbia, Canada. In August 2018, facing a concerted effort from the 
British Columbia provincial government and Indigenous groups to stop the pipeline expansion, 
Kinder Morgan shareholders voted in favour of selling the project to the Canadian government.  30

A Canadian court subsequently struck down the federal government’s efforts to build the pipeline 
anyway; however, the government remains determined to see it constructed.  Notably, however, 31

the two movements are not always aligned—for example, some Indigenous groups in northern 
British Columbia are in favour of the pipeline and would like to see it moved north, while in 
Africa, environmental protection has been used as a reason to tighten government control over 
Indigenous land. 

Despite these challenges, many Indigenous communities have remained resilient. Many have 
remained on their traditional land, even if their power has been reduced through marginalization. 

”MPs and Electorates.” New Zealand Parliament, New Zealand, www.parliament.nz/en/mps-and-electorates/.26

 Miranda, Lillian Aponte. “The Hybrid State-Corporate Enterprise and Violations of Indigenous Land Rights: Theorizing 27

Corporate Responsibility and Accountability under International Law.” Lewis & Clark Law Review, vol. 11, no. 1, 2007, pp. 
135184. HeinOnline, heinonline.org/HOL/P?h=hein.journals/lewclr11&i=154

 Miranda, Lillian Aponte. “The Hybrid State-Corporate Enterprise and Violations of Indigenous Land Rights: Theorizing 28

Corporate Responsibility and Accountability under International Law.”

 Miranda, Lillian Aponte. “The Hybrid State-Corporate Enterprise and Violations of Indigenous Land Rights: Theorizing 29

Corporate Responsibility and Accountability under International Law.”

 Tasker, John Paul. “After Federal Court Quashes Trans Mountain, Rachel Notley Pulls out of National Climate Plan.” CBC 30

News, CBC/Radio Canada, 31 Aug. 2018, www.cbc.ca/news/politics/tasker-trans-mountain-federal-court-appeals-1.4804495.

 Tasker, John Paul. “After Federal Court Quashes Trans Mountain, Rachel Notley Pulls out of National Climate Plan.”31
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Greenland has a high Indigenous population, and has achieved self-governance.  In Latin 32

America, Panama, Nicaragua, Colombia, Peru, and Brazil, many Indigenous communities have 
all achieved territorial self-governance. Canada has dedicated a significant portion of its federal 
Ministry of Indigenous and Northern Affairs to land claims and recognizes, in the amended 
Article 35 of the Constitution Act, 1982, the “rights acquired through both existing and future 
land claim agreements.”33

Bloc Analysis

Latin America
Many Latin American countries have ratified ILO C-169 and are legally bound to follow its 
stipulations, and many Indigenous communities in Latin America have achieved territorial self-
governance.  Despite this, many countries in this region have struggled to maintain self-34

determination and land rights in the face of multinational corporations. While Indigenous land 
claims are now viewed legally in many Latin American countries, there is still a growing gap 
between government policy and reality.35

Australia, Canada, New Zealand, and the United States
Australia, Canada, and the United States all voted against UNDRIP. While these countries all 36

have reversed their vote either formally or informally, courts—especially in Canada and 
Australia—have put limits on Indigenous land rights in the interests of economic and political 
stability. New Zealand also voted against UNDRIP, but notably has seats reserved in its 
Parliament for Indigenous-only ridings.37

Asia
Indigenous land rights vary across Asia in terms of both the legal rights they have and what 
actually happens in practice. However, the issue of self-determination and land rights has been 
raised as an important policy in many areas. For example, India’s Forest Rights Act protects both 
individual and collective rights to forest land for tribes with ancestral forest land and in several 
Asian countries, including Indonesia and Malaysia, Indigenous peoples enjoy court-recognized 
customary rights to land and natural resources.  Nevertheless, it should be noted that there are 38

still considerable obstacles remaining. Laws and regulations contain many loopholes, and are 
often defective in their application. 

Africa

 “Land Rights.”IWGIA, International Work Group for Indigenous Affairs.32

 Canada, Department of Justice. The Constitiution Acts 1867-1982. Minister of Public Works and Government Services, 2012.33

 “Land Rights.” IWGIA, International Work Group for Indigenous Affairs. 34

”Land Rights.” IWGIA, International Work Group for Indigenous Affairs. 35

  Gunn, Brenda. “Understanding and Implementing the UN Declaration on the Rights of Indigenous Peoples.”36

”MPs and Electorates.” New Zealand Parliament37

 Errico, Stefania. The Rights of Indigenous peoples in Asia38
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In Africa, the majority of Indigenous communities go unrecognized by governments. Generally, 
policymakers have ignored self-determination and Indigenous land rights. To illustrate, the Twa 
are an Indigenous community in Burundi, the Democratic Republic of Congo, Uganda, and 
Rwanda. For decades, the Rwandan government has been tightening control over forested areas 
where the Twa reside, desiring more protective conservation policies and for the growth of 
tourism industries.  The Twa were not recognized, consulted, or compensated when expelled 39

from these areas, due to traditional marginalization, flawed legal systems, and flawed policy 
frameworks.  40

Non-State Actors
Non-state actors, as Indigenous organizations, will generally be in favour of stronger land rights 
and self-determination. However, these organizations are not homogenous groups and often 
represent a number of different Indigenous groups and cultures.

Committee Mission & Focus Questions 

Indigenous rights to land and self-determination encompass many issues, including corporate 
interests, existing marginalization, and connecting land rights to environmental movements. 
Land is connected in many ways to Indigenous peoples’ identity, economic security, cultural 
practices, way of life, and dignity. Globally, these rights are in need of protecting. Thus, the aim 
of this committee is to have productive discourse as a global community on this issue to ensure 
the Indigenous peoples’ rights to self-determination and land rights are upheld, while considering 
factors such as the long history of colonization and corporate and government interests. 

Questions to consider include: 
1. How can member states ensure that existing UN policies on self-determination and land 

rights, such as UNDRIP and ILO C-169, are turned into action?
2. How can member states assist and protect their Indigenous populations from corporations?
3. How can member states assist and protect their Indigenous populations from corporations 

who may exploit their natural resources? 
4. Are judicial systems imposed through colonialism effective or appropriate venues to enforce 

Indigenous rights?
5. How are rights to land and self-determination tied together, and when may it be necessary to 

consider them separately?

 Miranda, Lillian Aponte. “The Hybrid State-Corporate Enterprise and Violations of Indigenous Land Rights: Theorizing 39

Corporate Responsibility and Accountability under International Law.”

 Miranda, Lillian Aponte. “The Hybrid State-Corporate Enterprise and Violations of Indigenous Land Rights: Theorizing 40

Corporate Responsibility and Accountability under International Law.”
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Topic #2: The Status of Indigenous 
Education 

Introduction41

Indigenous  education  is  a  critical  tool  to  preserving  Indigenous  culture  and  empowering 
Indigenous self-determination, but its history creates challenges for its future. 

Many Indigenous communities were at one time or another colonized by an European power that 
imported  Western-style  education  systems  that  differed  from  Indigenous  ones:  instructional 
rather  than  experiential  learning,  classroom-based  instead  of  environment-based  teaching, 
colonial languages instead of Indigenous ones, etc.  42

Efforts to move back to Indigenous education are impeded by ethical quandaries (why should 
Indigenous students be segregated yet  again?),  cultural  issues (cultural  appropriation in non-
Indigenous  classrooms),  and  economic  impediments  (often  there  are  not  enough  resources, 
financial  or  otherwise).  This  is  compounded  by  the  sheer  breadth  of  different  Indigenous 
communities,  each  with  its  unique  education  system,  and  more  systemic  problems  such  as 
institutionalized racism and urban-rural divides. 

Ultimately,  experts  have  stated  that  any  sustainable  solution  that  does  justice  to  Indigenous 
education must convey to students that Indigenous cultures are worthy of respect, but lasting 
solutions to this complex problem remain elusive.

History and Description

 Ban Ki-moon, “Remarks to the Conference on the Arms Trade Treaty Secretary-General,” United Nations, 3 July 2012, 41

www.un.org/sg/en/content/sg/speeches/2012-07-03/remarks-conference-arms-trade-treaty. 

 Marchant, Colleen. “Indigenous Ways of Learning, Being and Teaching: Implications for New Teachers to First Nations 42

Schools.”2009, dspace.library.uvic.ca/bitstream/handle/1828/1929/CMarchant2009h.pdf?sequence=3.
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“Education is key to our future as Indigenous peoples.”

- Roberta Jamieson, President and CEO of Indspire  

“If a child can’t learn the way we teach, maybe we should teach the way they learn.”

 -Ignacio Estrada, Manager of Grants Administration for the Gordon and Betty 
Moore Foundation



Education is one of the six mandated areas of the UNPFII.  It has taken numerous forms, 43

according to Indigenous history. Indigenous education is often traditionally based on 
observation, doing, and interactions with elders (in contrast to Western traditions like instruction, 
reading, and application).  Indigenous education is often integrated into one’s life, as opposed to 44

being confined to the classroom as seen through Western education. However, it is also important 
to acknowledge that different Indigenous communities have different approaches when it comes 
to an ideal educational system. 

Furthermore, Indigenous education is closely related to self-determination. If Indigenous 
communities are to exercise self-determination, then it is fundamental that they have the 
resources and support to establish their own education system in order to preserve and develop 
Indigenous knowledge. This is especially true considering that throughout colonial history, 
“schools” (in the European sense) have erased diversity (i.e. cultural genocide in Canadian 
residential schools).45

"
Figure 2: Factors that are believed to contribute to an effective education system that 
incorporates key Indigenous values.46

The push for decolonizing Indigenous education is mainly due to the below-average academic 
performance and high dropout rates of Indigenous students.  Poor academic performance is 47

  “UNPFII For Indigenous peoples.” United Nations, United Nations,     43

www.un.org/development/desa/IndigenousPeoples/unpfii-sessions-2.html.

 Marchant, Colleen. “Indigenous Ways of Learning, Being and Teaching: Implications for New Teachers to First Nations 44

Schools.” 2009, dspace.library.uvic.ca/bitstream/handle/1828/1929/CMarchant2009h.pdf?sequence=3.

  Woolford, Andrew, and Jeff Benvenuto. “Canada and Colonial Genocide.”Journal of Genocide Research, vol. 17, no. 4, Feb. 45

2015, pp. 373â€“390., doi:10.1080/14623528.2015.1096580.

 “Bruce-Grey Catholic District School Board.” Go to Bruce-Grey Catholic District School Board, www.bgcdsb.org/46

about_bruce_grey_c_d_s_b/indigenous_edu

 White, Jerry, et al. “An Examination of Educational Success.” Setting the Agenda for Change, vol. 1, 2013, 47

apr.thompsonbooks.com/vols/APR_Vol_1Ch7.pdf.
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often linked with the idea of cultural deprivation. Essentially, Indigenous culture is considered 
“less civilized” and the schooling system replaces the Indigenous culture with the dominant 
Euro-American culture.  Many critical theorists also argue that Indigenous children are given 48

inferior education so that the dominant group is able to maintain its position of power. 
 
In Cameroon, the Baka people developed a method called “Observer, réfléchir, agir” (ORA).  49

This was introduced so that Indigenous teaching methods traditionally used in the forest could be 
applied in an European-style classroom. It is bilingual and intercultural, which allows both the 
retention of Indigenous culture and improved access to mainstream education. Additionally, the 
introduction of a formal education system to the semi-nomadic Islanders of the Adang 
Archipelago has changed their way of life in Thailand.  Children who once learned to fish 50

alongside elders are now more drawn to commercial fishing or tourism jobs. They can now 
communicate with the rest of the world and engage with foreign cultures, but at a cost of learning 
from their elders as they once did.

Current Situation

Ultimately, there are three key challenges when it comes to improving Indigenous education: 
lack of access; poor quality when there is access; and poor outcomes. 

A 2009 UN study on the challenges of the right to Indigenous education identified a number of 
serious  concerns  and  barriers.  It  found  that  Indigenous  people  felt  a  lack  of  control  over 
educational  initiatives  aimed  at  their  children  and  felt  unhappy  that  they  were  not  being 
consulted when these educational programs were being designed.  Due to the lack of input, the 51

programs put  in  place were not  being delivered by Indigenous people  themselves,  were not 
available in Indigenous languages, and did not respect Indigenous history, traditional knowledge, 
or culture.  52

 
When designing educational programs for Indigenous children, policymakers must consider their 
particular needs and recognize the barriers they face.  Some suggestions to address this need 

 Marchant, Colleen. “Indigenous Ways of Learning, Being and Teaching: Implications for New Teachers to First Nations 48

Schools.” 2009, dspace.library.uvic.ca/bitstream/handle/1828/1929/CMarchant2009h.pdf?sequence=3.

 The United Nations Inter-Agency Support Group (IASG). “Education and Indigenous Peoples: Priorities for Inclusive 49

Education.” Inter-Agency Support Group on Indigenous Peoplesâ€™ Issues, June 2014, www.un.org/en/ga/president/68/pdf/
wcip/iasg_thematic paper_education.pdf.

 Wongbusarakum, Supin. “The Urak Lawoi' of the Adang Archipelago.” 2007.50

 The United Nations Inter-Agency Support Group (IASG). “Education and Indigenous Peoples: Priorities for Inclusive 51

Education.” Inter-Agency Support Group on Indigenous Peoplesâ€™ Issues, June 2014, www.un.org/en/ga/president/68/pdf/
wcip/iasg_thematic paper_education.pdf.

 May, Stephen, and Sheila Aikman. “Indigenous Education: Addressing Current Issues and Developments.” Comparative 52

Education, vol. 39, no. 2, 2003, pp. 139â€“145., doi:10.1080/03050060302549.
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include the implementation of bilingual education programming, inclusion of elders and other 
respected teachers in the community, and inclusion of culturally appropriate curriculum.  53

While developing a sophisticated educational system, it is important to recognize that a diverse 
array  of  Indigenous  communities  creates  unique  hurdles  in  a  single  approach to  Indigenous 
education. There are many different programmes and initiatives related to Indigenous education 
from  different  regions  around  the  world  where  Indigenous  peoples  live.  Urban  and  rural 
Indigenous communities also have different needs. For instance, Botswana uses an in-service 
teacher training for early childhood care and education (Bokamoso has over 100 local people 
who  have  been  specially  trained  as  early-childhood  educators),  Brazil  has  an  intercultural 
bilingual  programme for  training Indigenous teachers,  and Cambodia has  a  multilingual  and 
multicultural primary education combined with teacher training.  This emphasizes the existence 54

of a wide range of different approaches to Indigenous education. 

Bloc Analysis

Sub-Saharan Africa
In sub-Saharan Africa, UNICEF has supported expanding Cameroon’s ORA method to other 
countries, such as the Congo. The motive behind this method being adapted by cultural contexts 
in central Africa was mainly to improve learning outcomes for early childhood education and 
supporting Indigenous children to acquire the basic skills needed to reach their full academic 
potential in primary education. The ORA teaching method is a bilingual and intercultural 
education method. This method is sometimes referred to as the “mommy method” as it is used in 
the Baka Peoples’ mother language and it follows a similar process used by the Baka while 
learning in the forest.  55

Nicaragua
A UN-sponsored project with the Nicaraguan Ministry of Education developed a bilingual 
education program for the Mayanga people in Nicaragua that emphasizes how their traditional 
knowledge can improve their community.  The project, called EXCELENCIA, focused on 56

strengthening the quality of education in primary schools by promoting active teaching and 
community participation. The project had five major programmatic interventions: expansion, 
curriculum validation, research studies, privately managed schools, and school reconstruction. 
Expansion referred to incorporating bilingual education approaches; curricular validation 
involved using a competency-based methodology; research studies included the development of 

 King, Linda, and Sabine Schielmann. “The Challenge of Indigenous Education: Practice and Perspectives.”Unesco, 2004, 53

unesdoc.unesco.org/images/0013/001347/134773e.pdf.

 King, Linda, and Sabine Schielmann. “The Challenge of Indigenous Education: Practice and Perspectives.”54

 “Indigenous Education in a Global Context - Education - Oxford Bibliographies - Obo.” Igbo - African Studies - Oxford 55

Bibliographies, 19 Sept. 2018, www.oxfordbibliographies.com/view/document/obo-9780199756810/
obo-9780199756810-0064.xml.

 Lbogle. “Project EXCELENCIA in Nicaragua.” American Institutes for Research, 11 May 2018,    56

www.air.org/project/project-excelencia-nicaragua.
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student assessments; privately managed schools strived to serve low-income communities; and 
school reconstruction consisted of rebuilding schools destroyed by Hurricane Felix and 
providing educational materials to schools in the region. The program has proven to be very 
successful and early feedback from students and the community is positive.  57


Figure 3: Children participating in an educational activity developed through the EXCELENCIA 
project.58

United States of America and Canada
Many Indigenous communities in the United States and Canada live in rural, remote, and 
difficult to access regions, which creates unique challenges. For instance, many remote 
Indigenous communities in northern Canada lack access to high-speed Internet.  Delivering this 59

service to communities that span a vast geographical expanse is both expensive and difficult. 
However, high-speed Internet access is essential to keep up during a time of rapid technological 
advancements and vital to build sustainable communities. On November 8, 2017, the Indigenous 
Connectivity Summit (ICS) held a unique event in New Mexico focusing on connecting 
Indigenous communities to the Internet. Solutions to address connectivity gaps are essential in a 
world of globalization and promoting equality.  60

Committee Mission & Focus Questions  

The concept of controlling education is often a colonial import, and has historically been used to 
erase Indigenous culture and languages. Thus, it can theoretically also be used to reclaim the 

 Lbogle. “Project EXCELENCIA in Nicaragua.”57

 Lbogle. “Project EXCELENCIA in Nicaragua.”58

 “Connecting Indigenous Communities.” Internet Society, 2 July 2018,       59

www.internetsociety.org/blog/2017/09/connecting-Indigenous-communities/.

 “Connecting Indigenous Communities.” Internet Society.60
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culture and language as well. Indigenous communities deserve to preserve their culture, 
education, and way of life. However, it can be argued that Indigenous youth also deserve an 
education that will let them achieve the same social and economic outputs as non-Indigenous 
youth.  

Investing in a new education system for Indigenous youth will involve several hurdles. For 
instance, globalized youth can access more opportunities around the world, but also tend to be 
less interested in their communities’ traditions. Promoting Indigenous education will also require 
a lot of resources, which are often limited. Therefore, the Committee will aim to discuss realistic 
and feasible solutions to address this prevalent issue while taking its various aspects, such as 
globalization, culture, and rights, into careful consideration.  

Questions to consider include:  
1. To what extent is our discussion of “Indigenous education” carried out in an Eurocentric 

framework? 
2. Should we create educational programs for Indigenous students specifically, or work on 

better integrating Indigenous material in mainstream education? 
3. Separate educational programs for Indigenous students may be required if Indigenous 

languages are to be kept alive, but what if Indigenous students criticize this as segregation? 
4. How can we convey to globalized youth that their culture and background are worthy of 

respect? 
5. To what extent should colonial languages be used in Indigenous education? 
6. How can we account for the diversity of different Indigenous communities? 
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